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INTRO DOCTI OH 
Every teacher has at some time been evaluated. Pupils 
/ compare their opinions of the merit of their teaehers. 
What the pupil thinks of the teacher usually determines 
what the parents think. What the parent thinks usually 
determines how the general public thinks. It is true 
that such ratings are Cased upon general impressions. 
There is need for more accurate methods of evaluat­
ing teachers. School officials should strive to be able 
to state the ability and the accomplishments of the tea­
cher in quantitative and objective terms. 
In as much as teachers are being evaluated, the tea­
cher should be able to evaluate himself. In the organi­
zation of modern education it is expected that the tea­
cher continually improve himself. The teacher who con­
tinues to grow in understanding, and in his philosophy of 
education and of life, will be a better leader of youth 
than the teacher who does not eagerly and oontinually seek 
new ideas. 
Statement of the Problem 
The question naturally arises how rosy a teacher grow? 
Is growth limited to the young teacher? Is it possible 
for one to grow in service with limited means for, travel, 
school and the purchasing of literature and other materials 
for professional growth? 
2 
Is it possible to keep up with the stages of profess­
ional education in a society that is ever changing and as 
scientific as ours of today? 
Professional education in the United States has 
passed through four stages. The first was the 
apprenticeship stage. Quantitatively as well as 
qualitatively the apprenticeship method of train­
ing fell short of the country^ demand. The last 
century has been one of specialization. More and 
more the activities of society have come to repre­
sent a collection of expert service. Consequently 
it has become necessary to conduct professional 
education on a different scale. 
The second stag3 might be characterized by the stage 
of expansion. This stage Is marked by the transfer 
of professional training to the school. 
The third stage of professional education is the 
stage of standardization. As the result of it, im­
provement of almost every form of professional edu­
cation has taken place within the last quarter cen­
tury. 
Although this third stage is not over it has led 
us to the fourth. Standards cannot be enforced un­
less they are at first defined. This has been recog­
nized and education has entered upon the fourth stage 
of critical analysis 
A vast change has been made in the training of teach­
ers. Thousands of books and unrecorded materials are 
available for teacher-training. Many contributions have 
been made to educational theory and practice. Despite 
this wealth of instruction there are certain personal ele­
ments not yet too greatly explored or effectively consid­
ered in the present method of teacher-training. 
Charters and Douglass Waples. The Commonwealth 
Teacher Training Study, pp. 13-15. " 
CHAPTER IV 
SUMMARY ARD CQPCLUSIOH 
The aim of this study has been to show uhe preferences 
of teacher traits by students, parents and student teachers 
of the Prairie View University Training Scnool. The method 
employed in obtaining data for the stuay was to record 
traita from written statements from the elementary pupils 
of the training school, interviews and check lists resent-
* 
ed to 212 students, parents and student teachers of tie 
University Training School. 
The preferences of students have been tabulated accord­
ing to sex, age and grade as to first, second, third end no 
choices. Student teachers nd parents ^references have 
been tabulated according to son and place of abode. These 
data are presented in eleven tables. Tho general headings 
are (1) Preferences of "Tile add female Elementary Pupils 
{2) Preferences of IF ana Is Element ary Pupils (3) Preferences 
of Hale Elementary Pupils (4) Preferences of High School 
pupils {5) Preferences of Female High School Students (6) 
Preferences of I hi a High School Students* {7} Preferences of 
High ehool Students ages thirteen through seventeen (8) 
Preferences of student tsn Chora(9) Preferences of female 
Parents (10) Preferences of Hale Parents (11) a Summry of 
Rankings b. diffcront investigators. 
Important facts found in the .study were? 
1. Pupils from thirteen through seventeen prefer stand­
ards in their leaders according to their sex. 
3 
Previous elated Studies 
A review of similar and related studies was made in 
order to benefit by the thinking and findings of other 
investigators interested in problems similar in nature 
to the present study. A critical study was made of gen­
eral educational literature bearing on the problem of 
school administration. 
The points of view of outstanding educational writers 
were noted and recorded as a basis for sound thinking in 
considering the issues involved in this study. Such edu­
cational literature included text-books, professional 
magazines and periodicals as indicated in the bibliogra­
phy. 
Several outstanding studies have been used in relation 
to this study, and the more outstanding of thorn deserve 
some consideration. 
Kratz,1 found in a study of 2,411 children who were 
asked to i-sme the qualities of their favorite teachers 
that, the children preferred the following traits: po­
liteness, personal appearance, kindness, sympathy and 
fairness. 
Bird,2 secured judgements of qualities of teachers 
from 150 normal school girls, 253 high school boys, and 
130 high school girls. This study revealed that, social 
•̂H.E. Kratz, "Characteristics of the Best Teachers as 
Recorded by Children". Pedagogical Seminary. Vol. 3 (June. 
1896) pp. 413-418. 
2G. Bird,"Pupils estimate of Teachers". Journal of Ed-
ucational Psychology. Vol. 8 (Jan.,1919) pp. 35-40. 
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factors, sense of humor, good temper, neatness, power to 
hold interest and patience were the most desirable traits 
in teachers. 
Book,1 secured the opinions of 1,967 high school stu­
dents about the qualities which they most appreciated in 
their teachers. In his findings, fairness, discipline, 
power to encourage, firmness and social factors were the 
traits most desired in teachers. 
Davies,^ secured responses from ssvanty-two seventh 
grade pupils to a questionnarie asking them to list the 
qualities which caused them to think of certain teachers 
as good and others as poor teachers. In this study more 
than fiva hundred desirable and undesirable traits were 
listed. Traits v?ith highest rank ware neatness, discips-
line, sense of humor, politeness, fairness, personal ap­
pearance and absence of crossness. 
Lnglehardt and Tucker,3 asked 224 high school pupils 
tothinlc of the bast teacher that they had ever had and 
underline the traits in a questionnarie that best des­
cribed this teacher. They were asked to supply similar 
information about poor teachers. Results of this study 
^William F. Book,"High School Teachers from the Pu­
pils Point of View, Pedagogicsl Seminary, Vol. 12 (Sept., 
1905)• 
**J. Pari Davies, "What are the Traits of the Good 
Teachers frora the Standpoint of Junior High School Pu­
pils", School and Society, Vol. 40 (Nov.,11,1933)p.649 
\ax D. Englehardt and L.R.Tucker, "Traits Related 
to G. od and Poor Teaching^ The 3oh ol Review, Vol 44., 
(Jan., 1938) pp. 28-32. 
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sho ed a reference for power to hold interest, good humor, 
politeness, personal sppearance, fairness, discipline, 
sense of humor and Absence of crossness# 
Bart* made one of the most elaborate studies in this 
field, He secured reactions of some ten thousand high 
school senior® to the oualities of merit in the teachers 
with whom they had worked. The study is based upon a question­
naire sent to these ten .thousand seniors in sixty-six high 
schools in widely distributed sections of the country# 
Prom his study the following traits received the highest 
rank: culture and refinement, use of good judgement, pep, 
* 
broad knowledge, sincerity, promptness, intelligence, 
pleasant voice, sweet and gentle# 
2 
Hoore and Benson, made a study of teachers and college 
students# Bach was asked to give instances of peculiarities, 
eccentricities, mannerisms and the effect each had upon 
themselvesj also, in this study it was revealed that oupils 
^referred courtesy, friendliness, appearance, thoughtfulness 
and ability to plan# 
% Boyee, in one of the early studies of rati g scales 
found one hundred and fifty items on the fifty scales sub-
1 ' • " i i • u 1 i • 
Frank V/, Hart, Teachers and Training, pp# 8-16 
2 H# K. Moore and Bet e Lou Benson, "How Teachers Annoy 
Puoilsy Journal of Education . Vol. 45 (May 1941)# 
Arthur Clifton 3oyce, "Methods far Treasuring Teachers1 
B f f i a Ion oy", The Fourteenth Yearbook of the -Bntlanal 
ocietv for the Ktudy of Education. Fart II. p. 83 
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mitted to him by superintendents of schools« From the 
scales end from his own experience Eoyee prepared a list 
of forty-five traits upon which teachers c uld he rated. 
The Boyce rates the following traits (1) personal 
equipment which included physical, mental and moral qual­
ities. (2) Social and professional equipment (3) school 
management, includes skill in actual teaching and in the 
conduct of the recitation (5) results. 
Tiegs,1 in 1928 reduced the 100 items found on fif­
teen rating scales to forty-one. His scale included such 
items as personal characteristics, teaching ability, pro­
fessional ideals, attitudes, routine, and conditioning fac­
tors • 
Umstattd and an associate,2 reviewed forty-five studies 
and reports of rating scales made before 1931 and from the 
traits most frequently desired by school officials prepar­
ed a rating scale. The scales provided a basis for self 
analysis and appraisal for prospective teachers as well as 
* 
for teachers in service. He also made a study of ten thou­
sand secondary school seniors. In the study, the seniors 
^Ernest W. Teigs, An Evaluation of Some Techniques of 
Teacher Selection, p$. 56-61. 
2J.G. Umstattd, Secondary School Teaching, pp. 470-473. 
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areaented their reasons for liking one teaoher best and 
another least. Their reactions afford t' e ros ective 
tencher a >; rticulorly interesting 'oasis for r ti g him­
self* The ten reasons rost frequently given by seniors 
Jn a list of 43 different reasons were (1) personal 
grooming (2) teaching personality (3) loyalty (4) vitality 
(5} knowledge of subject matter (6) method (7) class 
achievement (9) management (10) success as a teacher. 
The most extensive study of traits was made in the 
1 
Common- ea 1th Teacher- Training study by Charters and Y/aples. 
This study attempts to devise techniques whereby pupils 
may rate their teacher objectively. High school pupils 
representing twenty—one states were questioned. A group 
representing fourteen states was used to evaluate th e traits 
of senior high school teachers. Sexes of the group were 
about equally represented except fcr persons interviewed 
regarding the traits of primary teachers, most of whoa 
were women. The communities surveyed re resented native 
Americans, foreign, agricultural, industrial, large cities, 
large towns, villages and the open country. 
The results of this study showed a remarkable similarity 
of the traits ascribed to the different types of teachers 
even though the material was translated and telescoped by 
different persons for each tyre, Because the four lists 
r~ 
W, W, Charters and Douglass Waples, pp, 666 
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were so similar they were combined into a single list 
for all teachers. The master list contained twenty-five 
defined traits. These traits were sssumed sufficiently 
complete to furnish a comprehensive picture of public 
school teaching, and a basis for the selection of curricu­
lum material. 
The .American Council on Education,^- has made a more re­
cent study of teacher education in service. This study has 
been compiled into a report which describes and analyzes 
specific practices employed in the affiliated and in cer­
tain other centers, and sets forth the Author's own inter­
pretations and conclusions. It is organized in torus of 
techniques end conclusions. It is found tc be fruitful 
for releasing the powers of teachers in service, facilita­
ting their continuous growth, and leading tc significant 
program improvement. 
The war changed the order of importance of many problems 
and brought about much shifting of content. Major empha­
sis was pieced upon ways of working in the classroom and 
the community rather than Upon minimum list of problems. 
It was concluded that conditions today are favorable to 
closer association with the community betterment* Teacher 
education based upon group work must include other types 
of working bodies as well. 
^-Charles E. Frail and C. Leslie Cushman, Toacher Educa-
tion in Service, pp. 1-503. 
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Method of Procedure and Source of Data 
Tb following net ho in were used to develop check list 
of most desired teacher traits; 
Pupils were ask ad in the elementary school from grades 
three to eight inclusive to write statements in which their 
preferences for teacher traits were listed, 
Pros these statements check list were developed as 
found in the appendix. Written statements were used to ob­
tain suitable traits fitting the vocabulary of the elemen­
tary pupil3. Previous studies had considered these pupils 
insufficiently able tc distinguish theacher traits.* 
Through this technique a comprehensive list of preferences 
was completed. The second step was to select the items 
with a minimum of over-lapping and make the ] 1st as short 
as possible and general enough to be useful. Overlapping 
was not found to be serious. Completeness was secured by 
comparing the items listed to the complete Charters and 
Waples li3t of teacher traits.2 
The fir3t 3tap in preparing the complete list of choices 
was to contact the Head cf the Department of Education* who 
had assisted in the conduction of a similar study. From 
this source, information was obtained on previous studies 
containing an analysis of teacher rating scales and the 
*W.W. Charters and others, Hfie Commonwealth Teacher-
Traininu Study, p. 54. * 
2Ibid., pp.223-244. 
3-irts and Science Division Prairie View University, 
"Teacher Rating Study", Prairie View, Texas, 1944-1945. 
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method for developing the cheek list used in this study. 
From the raster list of the Commonwealth Teacher-
Trntnlnr tudy forty-eight activities were listed similar 
to the .rt,s and Science Division Study"*" at Prairie View 
University. The traits were based upon coraaon experiences 
and materials within the students, student teachers and 
parents interests, ex eriences and understanding, 
hen all the preferences were listed it was considered 
best to include explanations of certain terms. Definitions 
of terns used were taken from ./ebster^ Collegiate Dictionary 
Fifth Edition and the Charters and Wsples Study. The list 
of traits together with their definitions included in the 
check list are in the appendix. Check list were distributed 
to all students of Prairie Vie.- University Training School 
r 
above the second grade level. In the elementary school the 
name, grade, sex place of abode and twenty-eight teachers, 
traits were recorded. 
The following statements ore exact copies of pupils 
x 
statements of traits they most preferred in their teachers? 
Fredric Billings Hicks 
Grade 5 
Ifele- age 11 
Prairie Vie?; University Training School, 
Ibid., p.654 
11 
I like a teacher that understands me. 
I like a teacher that will work with me. 
I like a teacher that will take time and talk to me. 
Bernard Oompton Johnson 
Grade 5 
Male—age 10 
Prairie View University Training School 
I like a teacher to be nice to all of the children, and 
when I don*t understand a problem she will explain it to 
me and I like a teacher who goes to the trouble to give us 
various parties, picnics and plays. 
Barbara L. Johnson 
Grade 6 
Female—age 12 
Prairie View University Training School. 
I want a teacher to be polite. I want her to be smiling all 
the time. I do not want her to be sometlraey and fussy all 
the time and I like the way she teaches her classes, and I 
want her to be as nice to one child as she is to another. 
I like for her to give me lessons to bring in but not too 
many and I also like for h^r to give us parties. 
Alice Mary Windom 
Grade 5 
Female—Age 10 
I like a teacher who is active, a teacher who gives plays 
and lets the children have a chance to express their dif-
12 
ferent talents, a teacher that takes the children on 
walks and helps them collect things at school. A teach­
er who is fair to all in the school and on the play 
grounds and above all a teacher that likes children, and 
shows interest in what the children are trying to do. 
I like a teacher who asks you questions about the lesson— 
a teacher that gives programs to let the other rooms and 
classes see what you are trying to do. I think that we 
should give our teachers the same respect that we want 
from them. 
Ellen Vivian Hughes 
Grade 6 
Female—age 14 
I want a teacher to be kind and friendly. I want a tea­
cher who has a smile on her face, and wo§*t be angry all 
the time and mean to children. I want her to teach me my 
lesson and then have recess. 
Helen Wilson 
Grade 7 
Female —Age 12 
I like for a teacher to be polite. Good in everything she 
or he teaches. I like for her to be sympathetic and not 
give too many hard lessons. 
Julius McLemora 
Grade 8 
Age 13 Male 
13 
I like for my teacher to be polite, 
I like for a teacher to be kind, 
I like for a teacher to be courteous, 
I like for a teacher to take time with ones v?ho do not 
understand, 
illiam James Kicks 
Grade 8 
Kale— age 14 
I like a teacher to be nice, 
I like a teacher to be polite, 
I like a teacher to have courage to help the student, 
I like a teacher to be kind, 
I like a teacher who does not laugh when you make mistakes, 
I don't like teachers ho are impolite. 
The High School check list contains the name, age, sex, 
grade and place of abode with forty-eight teacher traits 
listed. The parents and student—teachers check list are the 
some as the High School lists, excluding age. 
As fast as contact was made the following data concerning 
each student, student-teacher cr parent, and choices accord­
ing to preference, if any were recorded. The choices were 
obtained from students by personal distribution at the check 
lists as recorded in the appendix. Each pupil scored the 
choiees as directed in the explanation on each sheet without 
supervision or coercion. 
The check list was in most cases carried to the oarent 
14 
In other cases personal contact was necessary# The stu­
dent-teachers were first listed from the principal's 
class record hook and contacted in the Training School, 
dormitories and wherever found on the college campu3. 
The number of traits were of necessity reduced because 
all forty-eight traits listed would not be considered im­
portant by either group nor useful for instructional pur­
poses. The number was reduced by telescoping. Charters 
ana Waples1 found that twenty-five families or traits 
could be used to an advantage. Therefore, the most fre­
quent ehosen of the twenty-five traits formed the chert* 
Each trait score was checked and grouped together accor­
ding to age, grade, and eex, and status of adults and 
student-teachers. Traits were selected according to pre­
ference. Evaluation is here used to describe the method 
by which the traits were scored. The method consisted in 
marking each trait shown in the check list according to 
the directions printed on the face of the blank. The in­
dividual was required to place three checks before state­
ments most preferred, two before the next choice and one 
before the least preferred. Evidences from the returns 
\ 
indicated that the directions were carefully observed. 
To tabulate the frequencies a talley 3heet was made. 
This sheet contained numbers representing each trait from 
whioh frequencies were to be taken. Beside each represen-
^"Ibid.» p. 18 
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tative number the prefemece seore for each trait was re­
corded according to age, grade and sex of students and 
preferences of student—teachers and parents# Column one 
represents the traits# Column two preferences according to 
sex# Column four shows the total# Separate tnlley sheets 
were used to tabulate the oreferneces of student teachers 
and parents. The r aster list was made from traits showing 
the highest frequency. The master list presented in the 
tables in Chapter II* 
co >e and Limitations 
In this study check list of oreferneces of teacher 
traits were scored by seventy-six elementary puoils, 
* 
twenty -three high school pupils, forty student teachers 
and sixty-nine arents of the Prairie Tiew University 
Training School, The study represents students of Waller 
and Hempstead communities. The entire group represents a 
cross section of Texas and : any other states* 
The material in this study is proposed to be used in 
s 
constructing new curricula, especially in special method 
courses or in any training courses* 
The instructor may also find it desirable to rate him­
self, "It is important that the teacher be cognizant of 
the characteristics of a good teacher and occasionally to 
t ke Inventory of his own virtues and shortcomings, in 
1 
terms of those desirable characteristics". 
This study does not claim to represent nny re a outside 
of jhat re presented, within the college training rogram, 
* 'nrd G. Reedor. .The Fundamental;, of ubile School 
diainlotr itlon # p. 240 
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CHAPTER II 
PEEFEHBHGS -F TEACHER TRAITS 
Analysis 
Every school should have an accurate evaluation pro­
cedure. Evaluation procedures would enable teacher train­
ing institutions to select their students with keener dis­
crimination. Accurate evaluation would enable sohool of­
ficials to select more efficient teachers for the schools. 
The realization of the importance of teacher attitu­
des upon pupil progress has been realized by authorities 
in the field of education, authorities in education have 
made investigations of traits most preferred in teachers. 
These investigations have proved valuable in calling the 
attention of teachers who are rated, to certain character­
istics which by common consent would be found in excellent 
teachers. 
In this study there are ten tables. Four high school, 
one of student-teacher and two of parent preferences for 
teacher traits. These tables show preferences secording 
to first, second, third and no choices. 
In Table I, seventy-six male and female pupils of the 
elementary department of the University Training Sohool 
made choices of teacher traits. The following were select­
ed in order of pupil interest; carefulness, neatness, under­
standing, health, forcefulness, sympathy, attractiveness 
and thoroughness. Traits receiving the least scores were: 
17 
fairness, purposefulness, alertness, openmindedness, 
poise and punctuality. Heading the list with a socre of 
one-hundred seventy-two was carefulness. The trait re­
ceiving the lowest score of forty was punctuality. Hie 
first choice among third grade pupils was cooperation, 
attractiveness, smartness, understanding, thoroughness, 
sail-confidence, interest and pleasantness. The least 
choice wa3 punctuality and poise. 
Preferences for fourth grade pupils were cooperation, 
smartness, neatness, attractiveness, self-oonfidance and 
liveliness. Traits least preferred were alertness and 
punctuality. 
Fifth grade pupils preferred carefulness, cooperation, 
neatness, understanding, health and politeness. fraite 
least preferred v;ere poise and punctuality. 
Traits seleoted most by the sixth grade pupils were: 
health, smartness, cooperation, sympathy, understanding, 
politeness, and foroefulness. Traits lea3t preferred were 
punctuality and poise. 
The seventh grade pupils preferred smartness, neatness, 
understanding, attractiveness, openmindedness, thoroughness 
and pleasantness. Traits least preferred by the seventh 
grade ware pruposefulness and punctuality. 
Traits rated highest by the eight grade pupils were 
carefulness, smartness, cooperation, neatness, health, 
foroefulness, sympathy and self-control. There is a re­
markable similarity of preferences in traits by the ele-
18 
mentary grades. Traits leant preferred by the elementary 
pupils were ounotuality and poise 
TABLE I 
PREFERENCE LIST OP TEACHER TRAITS 
Attitudes referred in Teachers by sale and Female Pupils of 
the Elementary Grades 
Traits Grade Grade Grade Grade Grade Grade Total 
VI III IV V 
45 29 12 
45 27 9 
46 30 12 
39 27 12 
40 25 12 
35 21 12 
32 24 10 
32 22 8 
46 24 A 
38 24 10 
30 23 12 
37 24 12 
37 22 8 
33 21 12 
39 19 10 
35 21 11 
31 24 11 
28 22 8 
30 22 9 
30 15 9 
2 L 27 18 
26 14 10 
24 15 9 
35 15 4 
15 14 2 
VII VIII 
34 24 172 
36 17 I64 
24 15 157 
30 20 156 
35 18 156 
30 24 153 
36 2U 152 
32 2fc 150 
34 18 149 
31 21 148 
30 23 147 
26 18 147 
27 22 143 
33 20 142 
29 18 141 
26 20 137 
29 19 133 
30 24 130 
26 19 128 
27 23 128 
21 2h 127 
25 13 122 
35 9 114 
25 16 111 



















































. Table II, indicates the female upils* preferences of 
teacher traits in the elementary school. Traits referr­
ed by female pupils are the same as In Table I, It is to 
be noted that there were twelve more girls in the elemen­
tary grades than boys. Total number of pupils represented 
In the elementary school is seventy six. 
Traits least ^referred in female elementary pupils 
were sense of humor, purposefulness, alertness, openminded-
ness, poise and -punctuality. Girls show a tendency to differ 
from boys in their choices at an early age, "Group life is 
not so absorbing for girls as it is for boys. Girls tend 
to be more personal, resenting criticism, seeing little good 
In their opponents, finding It almost impossible to work under 
leaders they dislike even for the good of a group? ^ It is then 
imperative that the teacher female relationship be one of 
good will and understanding 
Naoral Korsworthy, and Mary Theodora Whit ley, The 
Psychology of Childhood, pp* 93-94 
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TABLE II 
PREFERENCE LIST OF TEACHER TRAITS 
Attitudes Preferred in Teachers by Female Pupils of the 
E3e mentary Grades 
Traits Grade Grade Grade Grade Grade Grade Total 
III IV V VI VII VIII 
1 Carefulness 39 27 12 24 36 39 177 
2 Smart 47 30 12 24 29 30 172 
3 Cooperative 45 27 9 24 36 27 168 
4 Neatness 38 24 10 18 31 39 160 
5 Understanding 30 23 12 24 30 24 156 
6 Healthy 47 24 4 21 35 19 150 
7 Forceful 35 21 12 24 30 24 146 
a Sympathetic 35 21 12 24 30 24 146 
9 Attractiveness 32 24 10 20 36 24 146 
10 Good Taste 33 21 12 SO 33 24 143 
11 Honesty 31 24 11 17 29 30 142 
12 Interesting 37 24 12 24 26 18 141 
13 Self-confident 37 22 8 24 27 22 140 
14 Self-control 39 19 10 23 29 18 138 
15 Pleasantness 20 36 29 19 15 21 136 
16 Politeness 35 21 11 21 26 20 134 
17 Liveliness 24 21 8 17 21 24 131 
18 Thoroughness 28 22 8 18 30 24 130 
19 Fairness 40 23 12 20 35 18 128 
20 Punctuality 30 15 9 18 27 23 122 
21 Open-minded 30 20 4 13 25 16 108 
22 Gense of Humor 30 20 4 13 25 16 108 
23 Purposefulness 35 15 4 13 25 16 108 
24 Alertness IS 14 2 3 3 3 40 
25 Poise 16 12 3 3 3 3 40 
21 
It is to be noted in Table III, the preferences of 
male pupils differed from females# Traits most pre­
ferred by male pupils were fairness, interest, pleasant­
ness and honesty# Compared to these traits girls pre­
ferred health, forcefulne3s, sympathy and thoroughness# 
It was evident in Table III, that pupils attitude 
toward teacher traits varied according to sex. The tea­
cher training program should be arranged to allow for 
individual cex differences# 
Traits least preferred by male pupils were; suggest 
new ideas, sympathy, forcefulness, punctuality and likes 
new ideas# Traits least preferred by female pupils were 





PREFERENCE LIST OF TEaCBER TRAITS 


















17 Open to Reason 
13 Polite 
19 Self-eanfidsnce 
20 Sense of Humor 




e_V> Likes Sev. Ideas 
race Grade Grade Grade Grade Grade Total 
III IV V VI VII VIII 
17 IS 17 25 22 IS 111 
IS IS 18 30 20 11 109 
IS IS 18 £8 13 IS 109 
18 18 14 30 12 11 103 
IS IS IS 28 17 12 101 
15 IS IS 50 11 IS 97 
12 9 IS 26 18 IS 93 
11 10 13 30 14 11 89 
IS 18 14 24 10 10 89 
12 6 IS 23 18 IS 88 
17 16 11 23 6 IS 88 
12 11 12 24 13 IS 87 
10 12 U 16 14 IS 8C 
9 8 13 26 15 12 81 
6 10 10 54 10 9 79 
14 8 12 19 12 11 76 
11 7 9 27 9 13 76 
9 S 11 22 11 16 74 
15 6 10 29 0 14 72 
11 8 10 22 9 11 71 
11 3 9 24 9 13 39 
4 5 11 24 9 14 67 
11 1 7 6 0 6 31 
11 1 12 i> 0 S 31 
. $ 5 IS 0 0 7 31 
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III Table IV, it will be shown that the preferences in 
teacher traits by elementary pupils of ages eight to fif­
teen are neatness, smartness, carefulness, understanding, 
politeness, thoroughness, cooperativeness, health, plea-
dantness, sense of humor and pnrposefulness* 
It will be shown in Table IV, that pupils attitude 
toward teacher traits change with age. The teacher must 
understand the child he is teaching. This indicat'es that 
more than instruction is needed if the prospective teach­
er is to be prepared for hi3 constructive part in the de­
velopment of our democracy. ''He should have experiences 
within his college and in the larger community which help 
him to understand how democracy works, how opinion is 
shaped, how people cooperate, how individual preferences 
and community needs are reconciled". If this is true 
the personality of the teacher i3 profoundly important. In 
selecting prospective teachers care should be taken to se­
cure those v.ho have a healthy mind and body. Preparation 
should include social, religious, artistic self-expression 
and the development of inner resources. 
, — .. 
"••Committee on Teacher Education of the Association of 
Colleges and Universities of the State of Hew York, pp.9-10 
Table IV 24 
PBEFSRSHCE LIST OP TEACHER TRAITS 
Attitudes 1 referred in Teachers by Male and i?emale 
Pupils by Ages 
Traits Age Age Age Age Age Age Age Age Total 







Clean and Heat 18 12 
Smartness 15 10 
C* «efulness 11 11 
Understanding 11 11 
Polite 12 10 
Thoroughness 14 7 
Goooerativo 15 9 
8 Healthy 13 0 
9 Pleasantness 12 11 
10 Sense of Humor 9 12 
11 Purnosefulness 11 
12 Poise 9 8 
13 Fairness 12 6 
14 Liveliness 12 12 
15 Interesting 15 9 
16 Self.-control 12 7 
17 Attractive 11 9 
18 Honest 12 6 
19 Good Taste 12 10 
20 Understanding 15 7 
21 Porcefulness 12 8 
22 Suggest Hew Ideas 12 8 
23 likes Hew Ideas 12 8 
24 Open to Reason 6 14 
25 Pleasant Voice 6 2 
42 36 22 
42 33 27 
41 36 25 
41 36 25 
42 32 20 
41 29 23 
42 30 25 
45 35 29 
32 33 22 
37 33 25 
35 24 19 
35 27 27 
38 35 16 
31 30 21 
42 24 16 
38 32 18 
36 29 19 
32 24 21 
37 25 14 
34 28 16 
32 43 23 
35 H 16 
31 17 15 
35 15 5 
44 18 13 
18 27 6 181 
18 24 6 175 
14 23 6 167 
14 23 6 167 
17 24 6 163 
18 23 6 161 
10 22 6 159 
15 20 6 158 
18 25 4 157 
11 18 6 151 
14 19 6 146 
16 17 6 145 
13 23 0 143 
11 18 6 141 
11 19 5 141 
8 12 0 137 
15 21 0 136 
14 27 0 136 
14 19 0 131 
15 26 6 127 
14 21 0 123 
13 20 6 121 
10 20 6 119 
12 13 0 100 
4 3 6 96 
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It is significant to the teacher trainer to note in 
Table V, the attitudes most preferred in teachers by 
twenty two female students from grades nine through twelve. 
They were appreciation, approaohability, neatness, kind­
liness, sympathy, liveliness, attractiveness, good taste, 
courage and dependability. 
Table 7, shows variation in high school frequencies 
of choices and elementary female choices. In High School 
such traits as appreciation, kindliness, sympathy, good 
taste, courtesy and dependability soured higher than in 
elementary school by female students. 
Traits least preferred by high school females were in­
sight, purposefulness, thoroughness, sense of humor, open-
mindednass and wide interest. At this level of learning 
the teacherS* task is to provide training which shall en­
able boys and girls, as men and women, to grappel success­
fully with both the individualistic and social phase a of 
life*s problems. We know that children differ. Indivi­
dual differences in human beings 3eem to demand that tea­
chers be provided with training to meet the demands of the 
creative talents and peculiarities of each personality. 
TABLE 7 26 
PREFERENCE LIST OF TEACHER TRAITS 
Attitudes Preferred By Female Students Of High School Grades 
Traits Grade Grade Grade Grade Total 
IX X XI HI 
1, , Appre clativenes 3 17 24 14 9 64 
2 Approachability 16 23 14 9 62 
3 Neatness 14 24 15 9 62 
4 Kindliness 15 24 13 8 61 
5 Sympathy 17 23 13 8 61 
6 Liveliness 16 23 12 9 60 
7 Attractiveness 14 21 17 8 60 
8 Good Taste 18 23 13 6 60 
9 Courteous 16 24 U 8 59 
10 Dependability 18 21 13 7 59 
11 Health 18 22 16 3 59 
12 Self-control 16 21 16 6 59 
13 Cleanliness 18 23 12 6 59 
14 Cooperativeness 17 22 12 8 59 
15 Honesty 17 22 12 7 58 
16 Carefulness 17 22 12 7 58 
17 Fatienoe 12 23 12 8 55 
18 Positive 14 23 11 7 55 
19 Self-confident 14 22 U 7 54 
20 Insight 15 19 14 7 53 
21 Purposefulness 13 20 12 8 53 
22 Thoroughness 13 22 11 7 53 
23 sense of Humor 15 19 13 6 52 
24 Open-mindedness 11 20 12 9 52 
25 Wide Interest 15 17 16 3 51 
27 
Table VI, shows the preferences of male students from 
grade nine through twelve. The following traits were 
chosen: approaehability, carefulness, calmness, sobriety, 
good taste, health, initiative, self control, thoroughness 
and wide interest. There was noticeable variation in the 
frequencies of the male and fenale pupils from graces nine 
through twelve. The highest ranking traits of fenale 
students such as neatness, kindliness and dependability 
rated lower in the choice of males, fairness takes the 
place of sympathy, and calmness is more important to 
•nles than attractiveness. These variations olnt out the 
need of change in teacher technique and adjustment to meet 
the needs of both -ale nad female -tufonts.. 
•rraits least -referred by male students of grades nine 
* * / 
through twelve were sympathy, usefulness, attractiveness, 
consistency and open-mindedness. Grade nine males preferred 
approaehability, carefulness, appreciativeneos, calijiess, 
constantencjr and wide interest, Males of grade ten chose 
liveliness, -ood taste, kindliness, neatness, fairness 
and honesty. Most frequently selected choices by male 
students of grade eleven were the following trait-j 
approaehability, carefulness, fairness, sobriety,kindli­
ness, health, initiative, selfcontrol, thoroughness,ana 
neatness. There were no male students in the twelfth grade. 
During this age level of male students, group activities 
for children of the sane age, sex and grade fill their needs . 
TABLE VI 
PREFERENCE LIST OF TEASEBK TRAITS 
ttltud.3 ] rafarrod ty fcala Jtudonta of m» .choo^Srajs^ 
Traits Grade Grade Grade (Spade Total 
IX X XL XIX 
9 3 9 0 21 
* 3 9 0 21 
5 6 9 0 20 
9 9 2 0 20 
9 3 7 0 19 
8 3 8 0 19 
a 4 9 0 19 
4 a 8 0 IB 
5 5 6 0 18 
5 4 9 0 16 
3 a 9 0 18 
4 5 9 0 18 
4 5 9 0 18 
3 2 a 0 18 
3 2 7 0 17 
a 3 8 0 17 
2 a 9 0 17 
3 5 8 0 la 
3 3 8 0 16 
3 4 7 0 14 
3 5 8 0 la 
a 4 a 0 la 
5 3 7 0 15 
8 2 3 0 15 
4 3 6 0 15 
1 Approaohability 
2 Careful:.*) 3a 
3 Fairness 
4 Liveliness 
5 ApprocIativ an©ss 
6 Gelan©so 
7 Sobritty 



















Table VII, signifies preferences of teacher traits 
according to ages thirteen through seventeen. This group 
represents twenty—nine high school students. These ages 
preferred traits in the order given below: appreciation, 
dependability, cleanliness, good taste, honesty, oourteou-
sy, kindliness, adaptability, consideration, sympathy, am­
bition and wide interest. These choices prove that tea­
chers who teach high school pupils should place more em­
phasis upon developing an understand lug of the individual 
pupil* The teacher should be trained to recoznige the 
uniqueness of each child's pattern of growth and the pres­
sures from within and without the child that affect his 
successive levels of development* If this is true, the 
teacher must be adjustable, and adaptable* He must have 
wide interests and knowledge. He must also possess a 
balanced personality of mental* physical, emotional and 
social characteristics* 
Since culture is constantly changing, the indivi-
in common with all other members of his society, is 
faced frequently with the necessity of judging be-
tv/een alternative patterns of major or minor impor­
tance to his culture* If one of the patterns on 
trial is an automatic one, his decisions will be 
based on emotional, subjective grounds. On the other 
hand, if it involves a conscious pattern or one in 
which he plays no direct role the judgement will be 
more so ind and rational. TTis choice of one or an­
other of the alternative pattern will agree with or 
be opposed to that of the majority of his associates, 
depending upon the nature of his training in the two 
patterns concerned. The sum of a large number of 
such judgements established his personality and de­
termines the part he plays In society. 
30 
The problem confronting the institutionalized ed­
ucational mechanism of any society, is that of in­
terpreting the several categories of behavior to the 
individuals of the younger generation, in such a 
manner that the best interests of both may be served. 
Responsibilities of the schools are first to the 
behavior patterns, in order that the culture of which 
they form a part may be continued. Yet all youths 
cannot be treated alike in the schools, for each when 
he arrives, is already a personality with individual 
aptitudes that have been directed into definite chan­
nels by the behavior pattersn acquired through asso­
ciation and experience. It may be po sible to stren­
gthen or weaken some of these in addition to equipp­
ing the individual with others.1 
The importance of the teacher as an interpreter and 
classifier of these behavior patterns cannot be over es­
timated. Since the factor of culture changes in the pu­
pil, the teacher must first make cultural changes before 
they are transmitted and interpreted to the children. 
Uorsworthy and Ihitley2 state, "'There is no one for­
mula that will fit evory manifestation. Each child is a 
problem by himself and must be studied, and treated, in 
his total social setting.* Realizing this the teacher 
should be cognizant of the social aspect of the elementary 
and high school ages. The high school student who has up 
to this period lived in a world of make believe, rivalry 
ana domination su denly discovers, through a very slow 
unconscious development, about the physical world around 
\iTthur B. Moehlaan, School Administration, p. 34 
2Kaomi horswarth, and Lary Theodora Whitley, The r sy-
oholouy of Childhood, p. 268 
him. At this age the creative imagination is realistic 
rather than idealistic. In general, th re is a distinct 
drawing apart of the saxes, a dislike for each ethers* 
way and a lack of sympathy with each others* interests. 
Pros the tables there is a distinct, difference in the 
choices of th© ages and sexes. 
TABLE HI 
PREFERENCE LIST OF TEACHER TRAITS 
Attitudes referred in Teachers by High School Students 
by Ages 
Traits Age Age Age Age Age Total 
13 Vf 1? 16 17 
1 Appreoiativeness 6 3 16 22 11 58 
2 Fairness 5 3 18 23 7 56 
3 Approachability 4 3 16 22 11 56 
4 Dependability 6 3 13 22 9 55 
5 Cleanliness 6 3 14 29 9 55 
6 Good Taste 5 3 16 23 8 55 
7 Honesty 6 3 14 23 8 54 8 Courteous 5 3 14 22 10 54 
9 Kindliness 6 3 15 21 9 54 
10 Liveliness 5 3 15 21 10 54 
11 Coonerativeness 6 3 14 23 8 54 
12 Adaptable 5 2 11 22 13 53 
13 Considerate 6 3 13 23 7 52 
14 Cyr pathetic 3 3 13 23 9 51 
15 Ambitious 5 2 11 22 9 49 
16 Aide Interest 6 3 16 18 6 49 
17 Ileatnens 3 2 14 22 5 48 
18 Constnntness 5 3 12 19 9 48 
19 Patience 4 3 10 19 9 46 
20 Attractiveness 5 3 10 19 9 46 
21 Calrmess 4 1 12 19 9 45 
22 Pleasantness 5 2 12 20 8 45 
23 elf Confident 5 3 9 20 4 41 
24 Purpose fulness 5 3 9 20 4 41 25 Thoroughness 4 3 11 16 6 40 
table vtii 
PREFERENCE LIST OF TEACHER TRAITS 
Tr- Its . referred by Student Teachers of Prnlrie View University 
Traits Female Male Total 
1 Dependability 61 27 88 
2 Approa oha bility 65 23 88 
3 Neatness 65 22 87 
4 Fairness 60 25 85 
5 Pleasantness 60 25 85 
6 Cleanliness 62 22 84 
7 • elf-control 54 25 79 
8 Patience 56 23 79 
9 Appreciation 58 20 78 
10 Honesty 54 24 78 
11 Liveliness 57 21 78 
12 Ambitious 61 16 77 
13 Healthy 55 21 76 
14 Cooperativeness 57 18 75 
15 Kindliness 52 22 74 
16 Courteous 56 17 73 
17 Gnen-rain&edness 56 15 71 
18 Dimity 56 15 71 
19 Usefulness 49 22 71 
20 Prompt 55 15 70 
21 xunotuality 53 13 66 
22 Alert 47 18 65 
23 Self-confident 47 17 64 
24 Considerate 48 15 63 
25 Tact 30 14 44 
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Table VIII shows preferences of male and female stu­
dent teachers of Prairie View University. This group 
represented nine male choices and thirty—six female choices. 
There was a noticeable difference in the preferences of 
males and females in this group. The highest traits pre­
ferred by males were dependability, sobriety, wide inter­
est, fairness, honesty, pleasantness and calmness. The 
traits most preferred by females were approachability, 
carefulness, pleasantness, cleanliness, dependability, 
ambition and fairness. 
Females cared least for such traits os emotional, 
foroeful and wittiness. The male student teachers pre­
ferred least: appreciativeness, voice, wittiness, force-
fulness and puncutality. 
This table also shows a continuation of the drawing 
apart of the sexes in attitudes. There is a noticeable 
similiarity of preferences for high school male3 and stu­
dent teacher males, likewise for the females. From these 
charts one might assume that the teacher of each group 
would find need for a change in personality and attitudes. 
34 
The teacher trainer is given the reaction to teacher 
traits by tvjo groups or mothers in Table IX, twenty-five 
campus mothers ana twenty community mothers preferred the 
following traits; cooperation, fairness, carefulness, 
approachability, health, pleasantness, h nesty and wide 
interest. 
The University campus mothers preferred such traits as 
mentioned ebove. Community mothers showed a slight varia­
tion in choices. Traits chosen by community mothers ware 
pleasantness, cooperation, fairness, approachability, 
kindliness and neatness. 
These choices seem to indicate the desire for a coope­
rative parent-teacher relationship. According to Prall 
and Cushman, "Parents like to feel necessary to classroom 
success. 
"'"Charles S. Prall and Leslie Cushman. Teacher Educa­
tion in Service, p. 224 
TABLE IX 35 
PREFERENCE LIST OP TEACHER TRAITS 
Attitudes Preferred, by Female Parents of the university Train-
inn school =̂=====̂ l 




1 Cooaerativeness 54 
2 Fairness 54 
3 Carefulness 81 
4 Approachability 52 
5 Healthy 52 
6 Pleasantness 44 
7 Honesty 52 
8 Wide Interest 55 
9 Neatness 48 
10 Cleanliness 45 
11 Dependability 51 
12 Kindliness 45 
13 Open-minded 47 
1A Considerate 49 
15 Appreeiativeness 47 
16 Thoroughness 44 
17 Tact 45 
18 Self—confident 51 
19 Alertness 46 
20 Sympathetic 48 
21 Usefulness 43 
22 Purpose fulness 43 
23 Courteous 46 
24 Self-control 43 



























It is of great significance tc teacher trainers to 
note in Table Z, the choices of two groups of fathers. 
This group represents fifteen community fathers and thir­
teen Prairie "/law University campus fathers. 
The table shows very little difference in the traits 
preferred by fathers. Traits most preferred by this group 
were fairness, self control, honesty, thoroughness, pa­
tience, sympathy, initiative and purpose. 
Campus fathers fir3t choice was fairness. First choice 
for community fathers was patience. Other scores were si­
milar for both groups. Choices least preferred were emo­
tional end foroafulness. 
Female parents, male parents and student teachers of 
Prairie View University, wore remarkably different in their 
choices. Neatness scored highest for student teachers, 
fifth for male teachers and twenty-fifth for male parents. 
Carefulness was preferred by female mothers as first choice 
and third for student teachers. Fathers cared least for 
the trait. Fairness rated highest with fathers, third 
with mothers and eighth for student teachers. 
Fairness, patience and dependability rated highest for 
the males of the student teacher group, and parents. Care­
fulness, health and neatness were most preferred by the fe­
males of the three groups. 
This table reveals the difference in expectations of 
the three groups in teacher personality. It may be used to 
37 
an advantage in the program building of tho teacher 
trainer. 
The distinct preferences of elementary and high 3chool 
students has been revealed through the analysis of this 
data. The preferences of the parents and student teach­
ers has also been analyzed. There are certain variations 
in choices shown in this data. These factors affect tea­
cher student relationship. They also affect parent-teach­
er relationship. These factors shouul Use included in the 
teacher training program. The teacher should also be cog­
nizant of the attitudes preferred at the aiffei-ent levels. 
TABLE X 
J8 
PREFERENCE LIST OF TEACHER TRAITS 
Attitudes referred by ^Xe Parents of Prairie View ITniversity 
Trnininr School ___ 
Traits Campus Community 
Fathers Fathers 
1 Fairaoss 43 25 
2 Self-eontfol 43 25 
3 Honesty 39 24 
4 Thoroughness 37 23 
5 Patience 32 27 
6 Sympathetic 37 20 
7 Initiative 33 22 
8 Purpose fulness 31 24 
9 Kindliness 32 23 
10 Dependability 31 21 
11 Insight 30 22 
12 Usefulness 37 13 
13 Cleanliness 27 23 
14 Cense of Humor 28 22 
15 Openmln dednee s 29 20 
16 Prompt 30 19 
17 Punctuality 36 13 
18 Neatness 28 21 
19 elf-confident 36 13 
20 Wide Interest 31 15 
21 Alertness 24 21 
22 Ambitious 29 15 
23 Adoptability 24 18 
24 Constant 20 17 





























CCEPARI80W or STUDIES 0? ?SACJ!ISH TR1ITS 
The knowledge and method of teacher analysis has been 
utilized for a lone time. Despite this fact judgments of 
teachers are often derived from Incidental observation, 
* 
In the past, most methods used for collecting data about 
the teacher at work have proved of value, as a stimuli to 
self-improvement, rather than Judgment of teacher uality, 
A systematic method of evaluation would encourage good 
teachers to remain in the profession and to continually 
improve their work and personal characteristics in the 
teacher-learning situations. 
The importance of the teacher's personal characteris­
tics in the teacher-learning situation cannot be over 
estivated, 3err and others' express the idea as follows: 
The teachers knowledge of her upils, of her subject 
and the method of her teaching; her skill in handling 
pupils, in seeing and solving problems, and in getting • 
along with other aeroons; her attitudes toward teaching, 
tovrard her ouplls, and to ard life in general; her in­
terests, ideals and aptitudes are all factors condition­
ing the learning of punils, 
''any of the problems of human relationships of the 
teacher involve nothing more no" less than the ordinary 
•rinciales of human rel-ti onshios applied to the soect1! 
setting of the classroom. Bone teachers are honest, 
and so e are not; so e are self-centered and selfish, 
where as sore ore kind, and generous, and considerate; 
some are oolite, well mannered and courteous, and some 
have not. The improvement urogram must include these 
broader principles and techniques of human relati onships 
for nuch of the success of the teacher v^ill depend upon 
these human qualities. 
A, S, Bnrr and others, Supervision, p, 350 
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cm TEH III 
Cu ART o:: OF STUDIES OF TEACIISH TRAITS 
Th© knowledge and method of teacher analysis has been 
utilised for a long tine. Despite this fact judgments of 
teachers are often derived frcr incidental observation. 
In the past, most methods used for collecting data about 
the teacher at work have -proved of value, as a stimuli to 
self-improvement, rather than judgment of teacher quality, 
A systematic method of evaluation would encourage good 
teachers to remain in the profession and to continually 
Improve their work and personal characteristics in the 
teacher-leorning situations. 
The importance of the teacher's personal characteristics 
in the teacher-learning situation cannot be over estimated. 
3arr and others* ex ress the idea as follows: 
The teachers knowledge of her pupils, of her subject 
and the method of her teaching; her skill in handling 
puils, in seeing and solving problems, and in getting • 
along - ith other persons; her attitudes toward teaching, 
toward her pupils, and toward life in general; her in­
terests, ideals and aptitudes are all factors condition­
ing the learning of pur>iIs . 
Following this statement Barr continues as follows: 
Ilany of th© ^ rob let s of human relti onships of the 
teacher involve nothing more nor less than the ordinary 
rincioles of human relationships applied to the special 
setting of the classroom. Some teachers are honest, and 
some are nots; some are self-centered and selfish, where 
as son© are kind, and generous, and considerate; sone 
are polite, ell mannered and courteous, and so me »re not, 
some teachers have acquired the knowledges, skills, atti­
tudes, and ideals that enable them to live with others 
with a fair degree of effectiveness, and. some have not. 
The improvement program must include these broader princi­
ples and techniques of human relationships for much of the 
4a 
Awareness that the teacher brings his v/hols self to 
the classroom promotes the idea that the teacher's 
-professional or academic training is not enough to pre-
p re him for the position. To be successful, the teacher 
must be socially well balanced, he must have a well inte-
«< 
grated ersonality, and be rich In experiences. The 
teacher must become critical about his own progress. He 
must seek improvement methods. The alert teacher will 
be aeou inted with the factors or qualities essential to 
success of teachers* 
The teacher must be fully aware of vh at his nroblera is , 
Ilov he plans to work on it acdwfiat he hopes to accomplish* 
Self analysis will aid individuals in planning much of the 
improvement program* 
As to why we evaluates We evaluate says Pace, "Because ?.e 
* 
are not no;, never have been, and never will he satisfied 
with our efforts, and because by analyzing them we hope to 
1 
find ways of improving? Teachers should realize the more 
they lenrn about themselves and their present practicies 
the better qualified they will be to change those practices 
in the right way* Evaluation is of little value unless 
weaknesses it reveals are corrected. The teacher must cor-
rect the deficiencies that a poly to him* He is not likely 
to correct these if he did not carry out the aooraisal. 
• M i —p—— "i. i-— * x ||M|| - |||it|| ^ ^ L x j i i 
Maurice B>« Troyer and others, Mvaluot ion-In Teacher 
Mducotion. American Council on Education, p. 367 
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That is why self analysis must be conducted and readiness 
to change bo fostered. 
The question often arises: what abilities should con­
cern me most in self-analysis for professional improvement? 
According to Barr, Burton and others there are four groups 
of irlities essential to success of teachers: n{l) studies 
01 why teachers fail: (2) studies of good and noor teachers: 
(3) trait analysis of teachers: end {4) statistical studies 
of factors contributing to teaching success?1 
Authorities in the field of education have madfc investi­
gations in traits most -referred in teachers and causes of 
teacher-failure. A suraranry of some of these investigations 
is are sen ted in Chapter I, 
otilising the results of some of these studies and ad­
ditional data from other sources, the self-check list has 
been developed. ttth the aid of this study and additional 
data, the teacher may be able to d evise his won scale, or 
rating sheet. 
ore ore si; types of rating scales now in general use 
Tor evaluating the efficiency of teachers: (1) point scales: 
(2) graphic scries* ( } diagnostic sealer: (4) quality scales: 
(5) human man to man comparison so les: and (6) conduot scales, 
Joint scale. A point scale ordin rily consists of a list of 
qualities associated with good teaching to which point scores 
have been assigned according to the contribution of each 
1*2 
cu llty to teaching success. The traits chosen for us© in 
the scale must be known to characterize good teaching. 
Graphic scales. In the graphic scale each item is 
portrayed graphically according to the decree of control. 
The trait is given and defined, A scale is then drawn 
and levels of the traits are placed at intervals on the 
scales. In this manner the degree of importance is scored. 
Diagnostic scales, '^'his is a ^oint sdale organized 
around the different aspects of teaching in such a manner 
as to reveal levels of attainment ordianrily associated 
with teaching success, 
u-lity scale, The quality scale is- one in which dif­
ferent degrees of teach ng merit are described in terras 
of their characteristics, aims methods and rooelures 
arranged at intervals according to a system of c le values 
ranging from zero to merit to perfection. 
Human man to man comparison scale. On this scale tea­
chers arc judged to be average inferior, or suneriar by 
comparing then to teachers previously rated in these 
qualities* 
Conduct scales. These scales tire devised to measure 
teaching and not teachers, in terms of results. The scale 
is mode up of defined standards uoon which pupils are 
scored, 
Hating scales should ro^e helpful in furnishing val-
uatle information concerning the sum total evaluation of 
the teachers efficiency. They shoulu furnish valuable in­
formation relative to satisfactory teacher growth and 
achievement. The teacher should feel that he is using a 
highly professional and technical means of self-analysis 
through use of rating scales- Authorities have made 
studies relative to the validity and reliability of cer­
tain tests^ and rating scales commonly employed in the 
measurement of teaching efficiency. several different 
criteria of teaching effectiveness were employed. lupil 
achievement, supervisory ratings, rate© of qualities com­
monly associated with teaching success and the sum total 
of all of these were rated. The coefficients wera higher 
and more reliable than general merit ratings. 
The rating scale is valuable in determining the satis­
factory factors contributing to pupil growth and achieve­
ment. However, there is a need for scales that will sup­
ply information or evaluation of specific abilities and 
disabilities of the teacher. Check-lists do not ordinar­
ily supply a general evaluation of the teacher*s efficiency. 
This must be secured by the use of rating scales designed 
for such purposes. 
Realizing that teaching is a very human activity, and 
further believing that the most important element in the 
teaching situation is the human element involved in teacher 
1A.S. Barr, T.L. Torgerson, and otherŝ  ~"The~Validity 
of Instruments employed in the Measurements of Teaching 
Ability.* 
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pupil relationship, Tese tests have been devised to measure 
social intelligence. One of the earliest of these te3t was 
the Georr:e .ashlrtgton University Social Intelligence Test. 
Much more nedds to be done in this field before more usable 
instruments can be secured for the measurement of toacher 
social intelligence. 
Tests of the attitudes of teacher's philosophy of educa­
tion has been developed. In this test several points of 
v i e w  a r e  m e a s u r e d *  T h e  t e s t  w a s  d e v i s e d  b y  R a u p ,  l  e t e r s o n  a n d  
/illiamson but as yet it is not available* Another test in 
this field is the test of Social Attitudes of Secondary-
School Teachers. This test is in four parts. Part I, aims 
to measure the subject's attitude toward controversial 
* < 
issues; Partll, and essay test, the subject is asked to de­
scribe in .detail his notion of an ideal society; Part III, 
consisting of one hundred items, alms to meausre the tea­
chers' attitude toward issues of public concern; Part Iv, 
consists of a personal data sheet. 
Tests of Personality factors in Teaching Success. ^ 
For the testing of personality the Morris Trait Index L. 
is well known. This test consist of six sections, (1) 
likes and dislikes for different activities, (2) choice of 
oomenta for different kinds of puoils. (3) characterization 
of typical situations as amusing, embarrassing, or interesting. 
i1. A, Moss and others. "Social Intelligence Tests", Pub­
l i s h e d  b y  C e n t e r  f o r  P s y c h o l o g i c a l  S e r v i c e .  W a s h i n g t o n , D  C . ,  
2 • morris Trait Index L, Published by Public School Publish­
ing Company. Jloomington, 111., 1929 
U5 
(4) selection of best responses to typical situations 
(5) a five-step true-false test about various items of 
personal interest, (6) a feelings test about school situ­
ations. 
Trait Analysis 
One of the most common means of teacher investigation 
is trait analysis. The most extensive study of tfa is sort 
1 
yet published is the Commonwealth Teacher-Training Study. 
This study is valuable in that it offers a carefully pre­
pared family of teacher traits that may be used in build­
ing a check-list for any community. From this study many 
similar scales have been aevised for the scoring of teacher 
traits. Persons devising and using check list should 
realize that they are subjeot to many dangers and li ii-
9 
tations, Tiegs t states, "Probably the greatest value of 
score c rds and scales is that they call the attention of 
the teachers who are rated to certain characteristics which 
by common consent should be found in excellent teachers'; 
Statistical Studies of Factors Contributing To Teaching 
Sucoe.^e: 
A further source of information concerning the charac­
teristics of teachers is found in statistical studies? 
Charters,op cit., pp. 666-667 
Earnest VJ. Tiegs, ̂ in Evaluation of Some Techniques of 
Teacher Selection", Bloomington, 111: Public School 
Publishing Company . 
3. Knight, dualities Related to Success-in Teaching", 
Contriout ions to Education Ho. 120 Hew York, Bureau of 
Publications, Teachers College, Columbia tiniversity, 1922. 
h6 
/ * 
Knight, Tiegs, Boardman and rnny others have made studies 
in this field. Traits and qualities such as age, training, 
experience, social intelligence, personality and socio­
economic status were considered. 
The foregoing studies reveal that factors conditioning 
teaching success are in accord in indicating that personal­
ity is important in teaching success. This is probably 
what one should expect since personality is alraost synony­
mous ith the total teacher himself and knowing he brings 
his whole self to the classroom. The ouroose of review 
ing the tyoes of materials relative to teaching ability 
has been to acquaint the teaohor with the tyoes of rating 
devices to be had. 
To further show the value of building one*s own check 
list the following chart was made in which the rankings of 
different investigators have been summarised and the pres­
ent findings of this study have been included. This chart 
will show the similarity and variance of the selection of 
traits by the students tsed in those studies and the 
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In Chapters I and II the procedure and findings of the 
studies shewn in the chart are fiven. A comparative sum-
amrjr of this study is found in Table XI, 
Characteristics hi oh figures with increasing promi­
nence in Table XI, are kindness, fairness, neatness and 
interest. Traits preferred in this study that did not 
rate high in the studies of other authorities were honesty, 
health, pleasantness, cooperation and dependability. In 
the present study these traits ranked first with student 
teachers, third in parents estimation and tent^ for high 
school students, 
s the table reads, it is apparent that these studies 
are fairly veil balanced in pre Terences, The summary also 
reveals that children have definite ideas of ualities pre­
ferred in their teacher. Teachers should be aware of these 
preferences in order to adjust their personalities to the 
situation. One of the most important characteristics of 
the teacher is flexibility. The teacher must be flexible, 
able to grasp and utilize those learning situations which 
are resent in pupils purposes, sensitive to the pupils 
environment as they see it and capable of helping them to 
understand and control it. Such a quality, expressed in 
suoh abilities is fundamental in teacher's equipment and 
though intangible must be evaluated by the best evidence 
the teacher erploying authority can assemble. 
50 
A summary of rankings by different investigators. 
Important facts found in the study were: 
1.The teacher training program should be arranged 
to allow for individual sex differences, 
2.Pupils from thirteen through seventeen refer 
standards in their leaders according to their 
sex—-mole students preferences are decidedly 
different from f era las. 
3.There is need for variation in teacher technique 
and adjustment to mefet the needs of female 
and male high school students. 
4»Fairness, calmness and sobriety takesthe place 
of sympathy and attractiveness in wales choices, 
5.There was a continued drawing a pert of the seres 
throughout the levels of female and males studied. 
6.7ariations in choices shown in this data reflect 
the factors that affect parent teacher relation­
ship. 
7. references of elementary pupils reveal that 
pupils of this level are affected by teacher 
attitudes anc that self improvement most be 
continuously practiced by thejteacher. 
S.Self analysis will prove helpful in hitting a 




This study justifies5 the following recommendations: . 
1, The at! Jjalstrator should provide author-
tative self rating devices for Inservlce tea­
chers, 
2, Thero should be systematic self-analysis 
throughout the faculty, 
3, Student teachers should be cognizant of 
various rating devices approved by educa­
tional authorities# 
4, In service instructors should acquaint 
themselves with student and rent attitude 
in order to give better service in their 
rosoective position, 
5, Teacher training Institutions hsould pro­
vide rating instruments to determine tea­
cher and student teacher relationship in 
V 
service in service teacher training 
programs, 
6, Teacher training institutions should provide 
for personality development in the instruc­
tional program, 
7, Prospective student teachers should be 
rated as to personality traits to determine 
entrance into the professional training pro­
gram, 
< , Rating devices should be used in teacher olace-
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A SCALE FOR MEASURING ATTITUDE TOWARD 
AMI TEACHER 
<hat do you like most in your teacher? 
Please fill the blanks below. 
Name _School_ 
Grade Home Address 
Town State County 
Directions; Check three tines with a plus signn(/) the statement you 
like oost in your teacher, two you like next best and one plus sign 
for the next. Check only the ones you like most* 
JL. She is smart. 
She is lively or full of spirit. 
_5. She likes new ideas(6 ) Sticks to old ideas ( ) 
Jkm She is old fashioned. 
J5. She is careful to see that you are safe. 
_6. She Is clean and neat. 
_7. She sticks to the job until it is finished* 
_8. She likes to work with others, 
_9. She is polite. 
JLO. She is punctual (does things on time) always on tlme( } Late 
some times( ) Late all the times ( ) 
JUL. She is healthy ( is not sick). 
_12. she is open to reason. 
JL3. She has a (1. )loud voice) (2* ) Soft voice) (3. 
se). pleasing voic ) 
.14. She is fair (gives all an equal chance) 
JL5. She is self confidnet (does not fly off when things go wrong) 
_16. She has a purpose(plsns work for class 
_17. she is pleasant( friendly) 
_18. She has a purpose ( plans work for her class) 
_19 • She has good taste(m&kes good choices) 
_20. She is honest, 
_21. She is forceful (children want to do things without being 
forced, 
J22, She has poise, 
_25. She suggest new ideas, 
_24. she is interesting, 
JJ5, She is sympathetic (has feelings for others), 
J26, She understands children. 
_27» She is nice looking, 
_28. She has self—control. 
A SCALE FOR MEASURING ATTITUDE TOS» BB 
ANI TEACHER 
Please fill in the blanks below. 
Name 
Male Female 
Address_ State County 
Directions! The following is a list of statements about teachers, 
Place a plus sign (ft) before each statement with which you agree the 
teachers should possess. Mark three plus signs before the statement 
you most prefer, two signs for the second choice and one for the 
third choice. Statements you consider unimportant do not check at a 
all. 
l.Is free from mistakes or accurate, 
2.Has the ability to make change or is adaptable. 
3.1s watchful or alert. 
4.Ambitious or desires to rise to a higher postioa. 
5.Lively or full of spirit. 
6.Appreciative (grateful for kindnesses) 
7.Approachable or easy to talk with, knows how to meet people. 
8.Attractive appearance, pleasingly built, carriage and poise. 
9.Wide interest or knowledge. 
10.Emotional (easily agitated). 
11 .Calm (free from passion). 
12.Careful (provide for the children^ safety). 
13.Cleanliness (free from dirt, neat of pe son and dress). 
14.Considerate or thoughtful. 
15.Constant (sticks to the thought). 
16. Coo era tic® ( work with others in harmony) 
17.Courage (bodily strength or follow the right course) 
lB.Courtous (polite). 
19.Prompt (timely ). 
20.Positive (clear or precise). 
2X.Dependable (trust worthy). 
22.Dignity (impressive of character and maimer). 
25.Forceful (power to persuade). 
24.Good taste. 
25.Health (fre from pain or disease). 
26.Honesty (fairness of conduct speach and truth). 
27.Initiative ( the power to originate or start things) 
28.Insight (the power of immediately understanding). 
29.Kindliness (good matured, kindhearted). 
50.Neatness (tidy, cleaa) 
51.Qpenfflinded (open to reason, free from prejudices). 
32.Patience (care toward others). 
55.Pleasant (good humored, pleasing manners). 
Si. punctuality (adherence to time). 
58. Purposeful (having a definite goal or end to accomplish). 
36. Self confident (belief in ones own ability). 
57. Self-control (self command,control one*8 self). 
58. Sense of humor (iaigination, realizing humor or the 
sunny lade.). 
59. Sympathy (feeling for another). 
40. Usefulness (ability to work). 
41. Voice (quality of sound) • 
42. Tact ( a quick appreciation of what is fi£, proper or 
right). 
45. Wittiness (cleaver shrewd or amusing), 
44. Thoroughness (careful, attention, leaves nothing undone). 
45. Sobriety (sober, moderate of temper, mind or conduct). 
46. Fairness (honest, shows no partiality). 
